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Listening has been one of neglected skills in language teaching and learning 
among high school learners in Banda Aceh. There were many various causes that 
many students complained during the comprehending stage of the listening texts. 
This study was aimed find out the difficulties that mostly faced by students in 
learning listening at SMAN 11 Banda Aceh. Using simple random sampling, Ten 
XI-grade students out of 188 students and one English teacher were selected as 
the respondents. They were interviewed to collect the data for this qualitative 
study, later interview result was analysed based on thematic analysis procedures. 
Interview was done by asking five prepared questions and additional questions 
were also asked to clarify the answers given. Based on the result of this study, the 
students of SMAN 11 Banda Aceh had four major problems in learning listening. 
Respondents admitted that listening was frequently neglected in their school, it 
was only taught twice or three times in one semester. Also, the unavailability of 
adequate facilities in the school added their adversity. Two more problems faced 
by students in SMAN 11 Banda Aceh were limited vocabulary and paralinguistic 
issues. Students sometimes encounter unfamiliar words which caused them to stop 
and think about the meaning of those words and they missed the next part of the 
speech. In the same way, paralinguistic features such as the accent, noise, rate of 
delivery, pronunciation, and intonation caused students difficulties while doing 
listening exercises. 
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CHAPTER I 
INTRODUCTION 
 
This chapter covers the background of study, research question, the aim of 
study, significant of study both theoretically and practically. The content is also 
included the terminology for key words, population and sample, technique of data 
collection, as well as the data analysis.  
A. Background of Study 
Teacher is one of many factors influence the successful of teaching-
learning process. Teachers or lecturers play the most important role in teaching-
learning process; they can lead meaningful English learning classroom activities if 
they are able to overcome or minimize the problem faced by their students. 
Especially in the English language teaching, teachers’ main duty is to direct their 
students in mastering the macro language skills such as listening, speaking, 
reading, and writing. 
Learning all the skills in English is important including learning listening. 
But the fact that is found is that listening often gets a small portion of learning 
compared to other skills such as grammar learning. High school students are good 
in solving grammar-base test but they find themselves confused in solving 
listening questions.  
According to Vandergrift (1999), listening comprehension is a complex 
process in which listeners play an active role in discriminating between sounds, 
understanding vocabulary and grammatical structures, interpreting intonation and 
stress, and finally, making use of all the skills mentioned above, interpreting the 
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utterance within the socio-cultural context.  Listening skills are anything but easy 
to master.  For many EFL learners, listening is the thing they feel most frustrated 
with. One the one hand, they cannot control the speed of speech and they tend to 
have difficulties decoding sounds that do not exist in their mother tongue. 
Reduced English sounds (lazy speech) or contractions are two examples.  On the 
other hand, even when they hear sounds correctly, usually they have interpretation 
problems due to a lack of vocabulary.  English slang or colloquial language 
increases the difficulty of interpretation. For EFL learners in Banda Aceh, there is 
another problem.  Since listening does not receive as much attention as reading 
and writing, students always recognize a word by sight instead of by sound.  They 
may have no interpretation problem when they look at the target word; however, 
when they are asked to decipher the word through sound, problems emerge. 
The writer is desired to conduct a listening-related research after directly 
observed teaching learning process in SMA 11 Banda Aceh. She found that 
ineffective teaching-learning process occured in which only a small portion of 
listening parts were taught to students. The teachers mostly teach the other skills 
excluding listening. They said that listening is the most difficult part for students 
in learning english.  
SMA 11 Banda Aceh is one of high schools that has those problem 
mentioned. This school will be the research place based on the considerations that 
it has problem in teaching listening and it has easy access for the writer to get 
research permit. Another consideration is the school is located in Lueng Bata 
which is considered as developed area of Banda Aceh city. Most of schools in 
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Banda Aceh have better facilities than schools in rural areas. However, this high 
school has the small portion of teaching listening.  
In spite of its importance, listening has long been neglected skill in foreign 
language acquisition, research, teaching and assessment. There has been few 
researches  on the listening problems that foreign language learners experience in 
learning to listen to a spoken English in the classrooms. The result of a research 
entitled An Investigation of Listening Comprehension Problems Encountered by 
Students in the EL Listening Classroom shown that accent, pronunciation, speed 
of speech, insufficient vocabulary, different accent of speakers, lack of 
concentration, anxiety, and bad quality of recording were the major listening 
comprehension problems encountered by EFL learners (Hamouda, 2013) 
Similarly, Ahsaniah (2012) conducted the research at MAN Negara in 
Bali. Her result of research reported that the students were lack of vocabulary, so 
they had difficulty to understand the recording in listening section. The result of 
the research shown that students’ difficulties in learning listening at the eleventh 
grade of MAN academic year 2011/2012 are the students had difficulty to 
discriminate voiced and voiceless and minimal pair sounds in phoneme 
discrimination test, they were also lack of vocabulary. Thus, they had difficulty to 
understand short dialogue by answering multiple choice items. The students did 
not understand the grammar that used in the text and they had common mistakes 
in spelling in filling in the blank question.  
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From this reality, the writer assumed that it is urgent to investigate the 
reasons of listening being the most difficult part for students in order to find out 
its solution. Therefore, a research under the title “An Analysis of Students’ 
Difficulties in Learning Listening (A Study at SMAN 11 Banda Aceh)” will be 
conducted. The writer aims to examine the difficulties faced by students in 
learning listening. The writer used descriptive-qualitative research, conducted an 
interview to obtain significant information regarding this research process. 
 
B. Research Question 
Based on the background and the problem of study above, the research 
question in this thesis is: What are the difficulties faced by students in learning 
listening at SMAN 11 Banda Aceh? 
 
C. Aims of Study 
This research is aimed to find out the difficulties that mostly faced by 
students in learning listening at SMAN 11 Banda Aceh. 
 
D. Significance of Study 
1. Theoretically 
The study will enrich the information about the problems commonly 
happen in teaching and learning, especially in learning listening for foreign 
language learner. 
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2. Practically  
a. Understanding students’ learning difficulties may enable EFL teacher to 
help students develop an effective learning strategies and ultimately will 
improve their English listening abilities. 
b. It will be useful for students; to inform students what is the problem they 
usually faced in listening. 
c. The result of this study may also be useful for those who are interested in 
this field. 
 
E. Terminology 
There are some terms that are necessary to give further explanations in 
order that make the readers do not confuse about concept definition in this study, 
those the terms are as follows: 
1. Listening 
Listening is the process of understanding speech in a first or second 
language. The study of listening comprehension processes in second language 
learning focuses on the role of individual linguistic units (e.g. words, grammatical 
structures) as well as the role of the listener’s expectations, the situation and 
context, background knowledge and the topic. Listening comprehension activities 
typically address a number of listening functions, including general topic 
recognition, the emotional tone. The process begins with comprehension of main 
ideas, understanding and recall of details (Richards & Schmidt, 2010).  
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It is different from hearing, which is the physiological process of the ear 
absorbing sound waves and transferring them along neural path-ways to parts of 
the brain. Hearing is necessary for listening, but listening is much more than 
processing sound.  
 
2. Difficulties 
According to Cambridge Dictionary (2003), difficulty means the fact of 
not being easy to do or understand. Difficulty is also defined as any learning or 
emotional problem that affects, or substantially affects, a person’s ability to learn.  
F. Population and Sample 
The population is domain of generalization consisted of objects or subjects 
which have certain quantity and characteristic decided by the researcher to be 
observed in order can be concluded then, Sugiyono (1999) as cited in Hikmat 
(2011). The population of this study was comprised of all students of class XI 
IPA. The number of them was 188 which were grouped into eight classes. 
Sample is the representative of the population (Ghony & Almanshur, 
2009). The samples of this research were chosen by using simple random 
sampling. Therefore, ten students of class XI  was chosen to be the interviewed. 
Their English teacher will also be interviewed for additional information that 
might be the obtacles in teaching listening.  
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G. Technique of Data Collection 
In collecting the data, the writer used interview to collect the appropriate 
data for this study. Interviews can be defined as a qualitative research technique 
which involves “conducting intensive individual interviews with a small number 
of respondents to explore their perspectives on a particular idea, program or 
situation” (Boyce & Neale, 2006, P. 3). 
The writer uses semi-structured interview to gather information from the 
respondents. Semi-structured interview contains components of both, structured 
and unstructured interviews. In semi-structured interview researcher prepares a set 
of questions to be answered by all interviewees, however, additional questions 
might be asked during interviews to clarify and/or further expand certain issues. 
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CHAPTER II 
THEORITICAL REVIEW 
 
This chapter presents a review of the related literature which involve the 
following main topics: Definition of listening, listening comprehension and it 
significance. It is also contained the ways to teach listening and the potential 
problems that might encounter in learning listening in the school.  
A. Definition of Listening   
Listening has been defined by many researchers. Chastain (1971) defined 
listening as the ability to understand native speech at normal speed. Morley 
(2001) said listening involves auditory discrimination, aural grammar, selecting 
necessary information, remembering it, and connecting it to the process between 
sound and form of meaning. According to Postovsky (1975), listening differs in 
meaning from sound discrimination to aural comprehension. Goss (1982) defined 
listening as a process of understanding what is heard and organizing it into 
lexical elements to which meaning can be allocated.  
Listening understands the oral language. Students hear oral speech, divide 
sounds, classify them into lexical and syntactic units, and comprehend the 
message. Listening is a process of receiving what the speaker says, making and 
showing meaning, negotiating meaning with the speaker and answering, and 
creating meaning by participation, creativity, and empathy.   
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It is the process of receiving, making meaning from, and answering to 
spoken and/or nonverbal messages. Listening helps students to understand the 
world around them and is one of the necessary elements in creating successful 
communication.  
B. Definition of Listening Comprehension   
The term “listening comprehension” has been defined by different authors. 
According to Brown and Yule (1983), listening comprehension means that a 
person understands what he/she has heard. If he/she learns the text through 
hearing it, he/she will understand it. Dirven and Oakeshott-Taylor (1984) defined 
listening comprehension as the product of teaching methodology and is matched 
by terms such as speech understanding, spoken language understanding, speech 
recognition, and speech perception.  
Furthermore, Rost (2002) and Hamouda (2013) defined listening 
comprehension as an interactive process in which listeners are involved in 
constructing meaning. Listeners comprehend the oral input through sound 
discrimination, previous knowledge, grammatical structures, stress and intonation, 
and the other linguistic or non-linguistic clues. In short, listening comprehension 
is the various processes of understanding and making sense of spoken language. 
These involve knowing speech sounds, comprehending the meaning of individual 
words, and understanding the syntax of sentences. 
 
 
10 
 
1. The Significance of Listening 
Listening plays an important role in second-language instruction for 
several reasons (Rost, 2002). Listening is the first language mode that students 
acquire. It provides the foundation of all aspects of language and cognitive 
development, and it plays a life-long role in the processes of the communication. 
A study by Wilt (1950), found that people listen 45% of the time they spend 
communicating, speak 30% of communication time, read 16% and 9% is writing. 
Students are not being taught to listen. In school, they are taught speaking, 
reading, and writing skill, but, in general, there are few courses devoted to 
listening. Moreover, most students are so busy talking or thinking about what they 
are going to say next that they miss out many wonderful opportunities to learn 
about new things, ideas, and people. 
2. Teaching Listening Comprehension  
For language teachers the main problem is either not to know what to do 
with the listening skills or absolute obedience to the course book they have 
selected. If they cannot adopt, edit or change listening activities for their learner, 
the listening skill becomes the main anxiety source for them and instead of 
supporting the learners with a kind of comprehensible input it may become the 
reason for learners’ discouragement.  
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Underwood (1989), divides the listening comprehension exercises into 
different purposes based on activities in listening comprehension, these are: 
1) Listening and making no response  
These exercises may also be called no-response exercises and they are 
used to enrich the learners’ listening comprehension skills as much as 
possible. 
2) Listening and making short responses  
These exercises are applied using the short responses of learners whose 
levels are elementary or not enough for full communication. The 
exercises which can be performed during the listening course may be 
true/ false exercises. These exercises help the learners to make the 
connection between speaking and listening and link the two skills by both 
listening and responding. 
3) Listening and making long responses 
In these types of exercises, learners are expected to relate to the general 
sense of a whole sequence of utterances. Predictions; students are asked 
to guess the meaning or to guess what is going to happen next, filling 
gaps; this exercise may be done by filling the gaps in a dialogue or text 
during the listening activity, summarizing; learners are asked to 
summarize what they have understood from the listening.  
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4) Listening as a basis for study and discussion  
The exercise type in this activity is problem-solving, where the students 
discuss the listening activity individually or in groups. The text is short 
and students are given the chance to listen two or more times to be able 
to discuss the problem mentioned in the listening text.  
 
C. Potential Difficulties in Learning Listening  
The writer is aimed to find out the potential difficulties in listening and 
minimize the problems in order to increase listening comprehension rate by 
creating positive atmosphere. There are several problems which may appear 
during or before listening.  
1. Cultural Differences 
Being unfamiliar of cultural knowledge of language plays a great role 
understanding the context. The marriage between language and culture is 
indivisible (Brown, 1994). The topic may contain completely different cultural 
matter than the students have. In this case students may have difficulties to 
imagine what has been told. Here the instructors should give prior knowledge 
about the topic beforehand. For instance, if the listening part is about Easter Day 
and it is not common in the area that language is being taught students cannot 
catch some points. 
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Munro and Derwing (1999) claimed that too many genres of accented 
speech would result in a significant reduction in comprehension. Usually 
ESL/EFL listeners are used to “their teacher’s accent or to the standard variety of 
British or American English”. In this case teachers have to familiarize the students 
both British and American accent. It is an endless debate that what is the Standard 
English? Some says the British English is the standard. But English is spoken all 
over the world by Indian, Australian, Chinese, Turkish, and so on. In my opinion 
the best one is the one you can communicate 
2. Quality of Recorded Material  
Even we are living 21
st
 century which is that age of technology still there 
are some classrooms do not have computer, smart board, multimedia systems and 
so on.  The quality of sound system also affects understanding of listening. Low 
quality of recorded material could be caused by noises, or unclear pronunciations.  
Based on the study conducted by Hamouda (2013) stated that the majority 
of the students think the difficulties they encountered in listening comprehension 
were due to the bad recording quality / poor- quality tapes or disks. For example, 
the cassette might be recorded while there were noises around or the cassette is 
used for such a long time so the quality was worn out. Unclear sounds resulting 
from poor-quality equipment could also interfere with the listener’s 
comprehension.   
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3. Unfamiliar Vocabulary  
Butt (2010) reported that the major problem hindering listening 
comprehension was that the students’ vocabulary was too limited to understand 
the message. Listening passages with known words are easier for learners to 
understand, even if the theme is unknown to them. Knowing the meaning of the 
words might arouse students learning interest and lead to a positive effect in 
listening ability.  Another problem is here that many words have more than one 
meaning and if they are used their less common usage students get confused.   
 
4. Length and Speed of the Listening  
The level of students plays a great role when listening long parts and 
keeping all the information in the mind. It is not easy for the lower level student to 
listen more than three minutes long listening then completing the desired 
activities. Short listening texts facilitate listening comprehension and diminish 
boredom, keep learners’ concentration (Atkins et al 1995). If the text contains a 
lot of information, it is not easy to store everything in mind, exceptional listening 
ability and strategy required to understand (Carroll, 1977).  
Another reason makes listening text difficult is the speed. If the speakers 
speak faster than normal listener may have difficulties to catch target words. 
Underwood states that on the contrary of reading comprehension the listener 
cannot control speed of the speaker and this cause the greatest difficulty with 
listening comprehension (Underwood, 1989).  
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It is clear for most language learners and teachers that a slower speech 
speed would facilitate beginner learners’ listening comprehension. Blau (1990) 
concluded that lessen the input speed is one of the effective technics that helps 
comprehension for second language learners.  
5. Physical Conditions  
Not only the difficulties come from the message, the listener or the 
speaker but also come from the environment surrounding the students. According 
to Bloomfield et al (2011), noise or distortion in the audio signal interferes with 
listening comprehension for listeners.   
 Sometimes inconvenience of classrooms affects students listening 
comprehension. In the large classrooms students who are sitting on the back rows 
may not hear the recording as students sit in front. Students who prefer to stay 
next to the windows also affected by the noise that come from outside. As a 
teacher we have to take into account all this conditions in a body.  
The size of the classroom also makes difficult for teacher to manage the all 
class in group activity or to get feedback from students. The temperature of class 
can be counted as a factor that makes listening comprehension difficult.  
6. Problems Pertaining to Noise 
Noise is another environmental barrier to comprehension. Interior as well 
as exterior class noise is an obstacle to comprehension. Noise, including both 
background noises on the recording and environmental noises, can take the 
listener’s mind off the content of the listening passage. With the noise coming 
from corridors and other classes some students experience difficulty in listening to 
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the teachers’ voices.  Because of the noise in classroom and the poorly preparation 
of lab, students cannot be concentrated on listening to the recording material. If 
the listening task is carried out with noises around, it is for sure they will not have 
a good result in listening. First, they are distracted by the noise no matter how 
hard they try to focus on the task. Otherwise, the noise makes a complex of 
sounds instead of the solo recording being played. This interrupts the students 
from hearing and focusing on the task (Hamouda, 2013).  
7. Lack of Concentration  
Students’ motivation is one of the crucial factors that affect listening 
comprehension. It can be difficult for students maintaining the concentration in a 
foreign language learning classroom. In listening comprehension, even the 
smallest pause in attention may considerably spoil comprehension. When students 
find the topic of the listening text interesting, comprehending would be easier. For 
all that, students find listening very boring even if they are interested in the topic 
because it needs a huge amount of effort in order to not miss the meaning. 
According to Yagang (1993), the listening comprehension process is also a 
relatively complex psychological process.  In psychology, it is stated that when a 
person feels nervous or anxious he or she may not be concentrated. When one felt 
uncomfortable, his or her ability to listen is greatly reduced.  
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Boredom and frustration are other barriers to listening comprehension. 
Boredom and frustration may affect the extent to which attention is paid to 
listening. This occurs as a result of poor stimulation caused by disinterest in the 
topic, lack of motivation, failure in the part of the teacher to present meaningful 
material in a stimulating manner, or presenting the lecture in a monotone 
instigating sleep. 
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CHAPTER III 
RESEARCH METHODOLOGY 
This chapter contains the research design, the population, sampling and 
sample, data collecting method and instrument, and the last is the way in 
analyzing the obtained data.  
 
A. Research Design  
Research design is concerned with how the design is implemented and 
how the research is carried out. There are many types of research design could be 
implemented in conducting a study. The research design used in this research is 
descriptive qualitative research, and Hadi (1994) stated that in here just 
describing the situation or condition the object/phenomenon without a view to 
take some conclusions generally. Prasetyo and Jannah (2008) stated that 
descriptive research is conducted to give detail image about phenomenon. 
Suryabrata (2008) stated the aim of descriptive research is to make systematical 
description, factual, and accurate about fact and the characteristic of population.  
Based on the definition and descriptions above the writer conducted 
descriptive research to know the phenomenon and fact of the students’ difficulties 
in learning listening skill with collect and accumulate the basic data in 
description way. It means to make description about the difficulties of learning 
listening at senior high school. So, this research is emphasized on trying to find 
out the students’ difficulties in learning listening. 
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B. Population and Sample 
1. Population 
Prasetyo and Jannah (2008) stated that population is all of phenomenon 
that would like to research. It is a complete collection from a kind of elements but 
could be differences because their characteristics. Sugiono (2012) added that 
population is the generalization of region that consists of: object/subject that have 
quality and characteristics those set by the researcher to study and then make it in 
conclusion. So, in this research, the population is the eleventh-grade senior high 
school students of SMA 11 Banda Aceh. The total number of them was 188 which 
were grouped into eight classes. 
2. Sample  
When determining sample size for qualitative studies, it is important to 
remember that there are no hard and fast rules. There are no rules for sample size 
in qualitative research. It depends on what the researcher wants to know, the 
purpose of the study and practical factors. A qualitative study with 40 informants 
is a relatively large study. Generally qualitative studies have at least 10 informants 
(Hardon, 2001).  
For ethnography, Morse (1994) suggests approximately 30-50 participants. 
For grounded theory, Morse (1994) has suggested 30-50 interviews, while 
Creswell (1998) suggests only 20-30. For phenomenological studies, Creswell 
(1998) recommends five to 25 and Morse (1994) suggests at least six respondents.  
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There are no specific rules when determining an appropriate sample size in 
qualitative research.  Qualitative sample size may be best determined by the time 
allotted, resources available, and study objectives (Patton, 2000). Therefore, based 
on Creswell and Morse recommendation for phenomenological studies, this study 
has ten students and one English teacher as the respondents.  
In this research the writer used simple random sampling. The reason of 
using this technique because the population is all eleventh-grade students grouped 
into eight classes, and each class has different amount of member. So, in order to 
make the sample becomes representative, the writer randomly takes from each 
class. The step of taking sample is by using lottery. The writer writes all the 
students’ name on pieces of paper. Then she selects ten pieces of paper with 
student name written on them. So, there are ten selected students and one English 
teacher who teach the eleventh-grade students as the respondents.  
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3. Research Instrument 
In order to collect data, the researcher should be able to access the data 
that needs to be collected for the study.  Data can be gathered from a number of 
sources including written documents, records, workplaces, the Internet, surveys or 
interviews. Interview is used as the instrument for data collection in this study. 
Interview is a systematic way of talking and listening to people and 
another way to collect data from individuals through conversations. Cohen, 
Manion and Morrison (2000) defined the interviews as the ways for participants to 
get involved and talk about their views. In addition, the interviewees are able to 
discuss their perception and interpretation in regards to a given situation.  It is 
their expression from their point of view.  
There are many types of interviews, which include: structured interviews, 
semi-structured interviews, and unstructured interviews (Kajornboon, 2005). The 
writer of this study tends to use semi-structure interview in collecting data. Semi-
structured interviews are non-standardized and are frequently used in qualitative 
analysis.  The researcher has a list of key questions to be covered.  There are 5 key 
questions are asked to the respondents but in this type of interview the order of the 
questions can be changed depending on the direction of the interview. An 
interview guide is also used, but additional questions can be asked. As additional 
point, record the entire interview is used to document the contents of the 
interaction. Then transcribe the text word for word and the transcribed text then 
becomes the data that are analyzed. 
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4. Brief description of research location 
1. The school 
The research location of this study is SMA Negeri 11 Banda Aceh. It is 
one among many high schools in Banda Aceh. It situated at jln. Paya Umeet, Desa 
Blang Cut. Established on July 11
th
 2003, this high school has been led by several 
principals. Currently, Dra. Nuriati, M.Pd is the principal of SMA 11 Banda Aceh.   
SMAN 11 Banda Aceh has comfortable conditions and environment as a 
place of education. It has adequate classrooms for the implementation of the 
teaching learning process. There are twenty-two classrooms. They were divided 
into seven classrooms for the first-grade students, eight classrooms for the second-
grade students and seven classrooms for the third-grade students. This school is 
also equipped with computer lab, language lab, science laboratories, library and 
other facilities that might support learning process. 
2. The teachers 
Another great point of this high school is its adequate educators and other 
employees that support the success of the learning process. The educators teach 
based on in their respective field of study. The following table shows more detail 
about them. 
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Table 3.1 Teachers of SMA 11 Banda Aceh 
Teacher and 
Employees 
Education 
Background 
Total  
Total 
 
Ket M F 
Permanent 
Teachers 
Magister  8 
50  
Bachelor 8 34 
Non-Permanent 
Teachers 
Bachelor 1 7 8  
Permanent 
Employees 
Junior High 
School 
1  
 
5 
 
 Senior High 
School 
1  
Bachelor 1 2 
Non-Permanent 
Employees 
Elementary  1 
7  
Junior High 
School 
2  
Senior High 
School 
 1 
Diploma  1 
Bachelor  2 
Total  14 56 70  
Source: The administration office of SMA Negeri 11 Banda Aceh 
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3. The students 
Based on the data collected on October 2017, the total number of students 
of SMA 11 Banda Aceh is 582 students. They were consisted of 291 male 
students and 291 female students. They are divided into twenty-two classes for all 
grades. The distribution of the students in each class is provided as in the 
following table: 
Table 3.2 Students of SMAN 11 Banda Aceh 
Grade Class Frecuency  Total Students Total 
Male Female 
X 7 118 80 198 
XI 8 92 96 188 
XII 7 81 115 196 
Total 22 291 291 582 
Source: Administration office of SMA Negeri 11 Banda Aceh 
4. The Curriculum 
SMA 11 Banda Aceh applied curriculum 2013 system. This curriculum 
applied scientific approach. Scientific approach consists of five steps for all 
subjects; observing, questioning, associating, experimenting and the last is 
networking. Learning hour started from7:45 AM to 14:00 PM. English subject 
taught twice a week and the allocated time was 2x45 minutes for regular class 
(umum) and 3x45 minutes for specialization class (peminatan) per-meeting. All 
classes in each grade use Bahasa Inggris textbook provided by ministry of 
education and culture, and sometimes the teachers also use the other English 
textbooks and internet sources. 
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E. Procedure of Data analysis 
The data obtained from interview will be analyzed through qualitative data 
analysis. Thematic content analysis is applied in analyzing the data.  It aims to 
find common patterns across a data set. The writer adopted steps in analyzing 
qualitative interview proposed by Cohen, Manion, & Morrison (2000).  
1. Transcribing the tape recording  
After collecting data, the writer needs to re-listen to audio and read 
transcripts a few times 
2. Coding (labeling) the whole transcribed text 
Manually, the writer codes interesting features of the data in a systematic 
fashion across the entire data set. 
3. Seeking for and naming the themes  
This is the active process. The writer finds the themes and describes the 
themes in a way that captures the essence of the theme 
4. Reviewing themes to make sure they fit the data. 
Those ‘candidate themes’ have to be reviewed. They are candidates 
because some may not have enough data to support them, or the writer wants to 
merge or separate themes or even remove certain themes 
5. The write-up (creating a coherent narrative) 
The analytic narrative is provided as the report of the interview findings 
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CHAPTER IV  
RESULT AND DISCUSSION 
 
This chapter covers the research findings and discussion. The first part will 
cover about interview analysis and the second part will explain about the problem 
and difficulties faced by students in learning listening.  
A. Interview analysis  
In collecting the data, the writer interviewed eleven respondents consisted 
of six female students, four male students and one English teacher.  
Table 4.1: Respondents Initials and interview date 
No Initials Sex Status Interview Date 
1 WM Male Student November 29
th
, 2017 
2 CFPU Female Student November 29
th
, 2017 
3 ARO Male Student November 29
th, 
2017 
4 FA Male Student November 29
th, 
2017 
5 TFM Male Student November 29
th, 
2017 
6 DW Female Student November 29
th, 
2017 
7 DNM Female Student November 29
th, 
2017 
8 PN Female Student November 29
th, 
2017 
9 SA Female Student November 29
th, 
2017 
10 FS Female Student November 29
th, 
2017 
11 CPH Female Teacher December 2
nd
, 2017 
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After interviewing all the respondents, the writer drawn main themes 
based on their answers. The detail of the themes analyzed was as the following:  
1. Perceptions toward learning listening 
Nine out of ten students interviewed said that learning listening is hard 
because the words used are unfamiliar. The words that used in listening 
recordings are hard to remember. They admitted that they have limited 
vocabularies. The changing form of verbs also contributed in the lack of students' 
ability to complete the listening task. AR said that:  
“For me learning listening is hard because I don’t have many 
vocabularies. I don’t understand the verb form changing from V1 
to V2 or V3. I have no idea about that. When I listened to the 
recording, I know what speaker said but I don’t understand the 
meaning and don’t know how to write it”. 
 
Other students such CFPU said, “I feel a little bit difficult to learn listening 
because the writing of English words is different from the pronunciation. Plus, 
there are some vocabularies that have similar-sounding pronunciations. Because 
of that, for me listening is difficult. 
For SA, learning listening became difficult because of her first language. 
“For me listening is hard to understand because daily I do not speak English and I 
have limited vocabulary. I do not understand complicated words”.  
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On the other hand, FA declared that learning listening is easy. In his 
opinion, listening became easy to understand for him because he regularly listens 
to English songs. He memorized most of the songs he listened. That was the way 
he enriched his vocabulary.  
“Listening is not very hard for me. I like west songs and listen them 
often. I can memorize lot of English song for example the songs 
from Bryans Adam. I got lot of new words there. When I listen to 
listening audio, I am familiar with the words and I understand”. If I 
practice more and more daily, listening seems easy to learn. The 
main key is practice.  
 
2. Problems in Learning Listening 
There are four main problems that cause the students’ distress in 
learning listening in SMA 11 Banda Aceh, they are; 
a) Limited learning time  
Among ten interviewed students, they gave different answer when they 
were questioned about the time spent in learning listening. the majority, eight of 
them said that they were not taught listening often. Based on their 
acknowledgement, listening skill in SMA 11 Banda Aceh was taught twice or 
three times for the first semester. One of the students, TFM said:  
“We learn listening rarely. This semester we only learn it twice. 
Most of the time the teacher taught us about various texts such as 
recounts text, narrative text, and so on. We were also trained on 
grammar rules such as past tense and etc.  Listening did not receive 
much time in English lesson”.  
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Student with initial ARO added that, “Learning listening is almost never in 
a month. We regularly learn listening monthly when we were in the first grade but 
when we are in the second grade we learn it rarely. I do not know what is 
happened”.   
While DW explained, “Almost never we learn listening in a month. 
Teacher focused on teaching reading and speaking. Listening is explained 
theoretically with seldom practices”.   
 Other two students, WM and SA explained that they learned listening 
once a month. They learned it in the classroom by listening to the classmates 
speaking or teacher explanation. WM said, “I learned listening in the classroom 
when listening to conversation or dialog but I rarely learned listening in 
multimedia room”,  
While SA explained,  
“The process of learning listening is available in our school but its 
frequency is rare. Almost every meeting, teacher commanded the 
students to make a short dialog and speak in front of the classroom 
while the rest of the class members listened to the classmates 
speaking. I personally assumed that this was part of learning 
listening. Teacher corrected the wrong pronunciations students 
made while practicing dialog.    
 
Mrs. CPH as the English teacher explained that she taught listening to the 
students by practicing in the classroom. She read a short text and asked students to 
writes the words they listened. At the end, she explained complicated words to the 
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students and their correct pronunciation. She also took the students to the 
multimedia room to learn listening deeply sometimes.  
“I inserted listening learning in most of the English material I 
taught. I asked some students to speak in front of the class while 
other students paid attention to them. If I took them to multimedia, 
I played the audio and they listened carefully. After listening to the 
audio, I explained difficult words to them so they could 
understand.” 
 
b) Supporting Facilities in the school 
Although SMA 11 Banda Aceh has multimedia room for listening 
learning, the facilities such speakers, computers and headphones are not adequate. 
The sound produced by in the loudspeakers is low quality and noisy. Lot of 
headphones is not well-function and not enough for all students. Sometimes, 
teachers brought personal listening equipment to the classroom.  
“Facilities for learning listening in this school is very inadequate. 
Loudspeaker is not working properly. Screens and projectors are 
often damaged. The colors produced by the projector are 
sometimes yellow and made the eyes sore. Sometimes Mrs. CPH 
brings her own equipment when she wanted to teach listening. The 
equipment she owns is very limited”, Said DW 
DNM added,  
“The facilities for learning listening are available but inadequate. 
The computers are not well-function; the color of projector screen is 
sometime yellow or purple.  The available facilities are not enough 
for all the students. Most of the time clashing schedule is happened. 
We want to use multimedia room but the other class is using it.   
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c) Limited vocabulary mastery  
All of interviewed students claimed that they are lack in vocabulary 
mastery. There are so many vocabularies that they do not understand. According 
to their confession, this is because they rarely practice. Almost all of the time 
English taught in schools tended to be limited to theory and rarely practiced. 
When they saw the written words, they are familiar with those words. They do not 
know how the words are pronounced, so they got confused when listening to 
audio.  
DW said, “The vocabularies I listened on listening audio are hard to 
remember. The sentences pronouncing sound complicated and long. While FS 
said, “My vocabularies are often reversed so they make hard for me to analyze 
them”. PN added “The vocabularies used in listening audio are too high.  
Additionally, Mrs. CPH explicated students only learn English in the 
school and do not practice it in daily communications. They rarely practice 
English because they communicate daily using the national language and local 
languages. “Students rarely practice listening and that caused their lack in 
vocabulary mastery.  
d) Paralinguistic features 
Paralinguistic is an aspect of communication that did not involve words. 
Tone and pitch of voice are examples of paralinguistic features. The way the voice 
is used as well as the way people use their bodies while communicating sends 
powerful, yet subtle messages to people. 
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RN and the other students cannot grasp what the speakers said because of 
the unclear pronunciation. Most of the time, the words spoken sounded the same 
in their ears. 
“When I learn listening I don’t understand what speakers said. I am 
not familiar with English and the speaking man in the audio did not 
speak clear. In my ear, I hear as if he was talking while gargling”, 
Said RN. 
 
SA added, 
“I cannot distinguish the pronunciation of "apartment" and 
"department" for example. Both words sound the same. I am 
confused, I heard the word “apartment” but the real word 
pronouncing is “department”. Another annoying thing in listening 
audio is the speaker speaks fast as if he was chasing but a horrible 
ghost. That drove me crazy”.  
 
For FS, un-conducive learning environment also contribute to the 
difficulty of learning listening. “If my classmates are making commotion while 
learning listening, I could not catch what the speakers said” 
Clear pronunciation is essential to understanding spoken English. The 
other contributing factors include the speaker talking quickly and background 
noise or un-conducive environment. They were not able to control how quick the 
speaker delivered a particular message. As opposed to with the noise, the speed at 
which the speakers spoke made them focus more on the listening exercise, and 
concentrate on trying to understand the meaning of the listening activities. 
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B. Discussion 
The main purpose of this study was to find out the problems that students 
faced in learning listening skill. After analyzing the interview result, the writer 
found that students did not receive much time to learn listening skill. 
Medelsonsohn (1994) explains that listening plays an important role in 
communication as it is said that, of the total time spent on communicating, 
listening takes up 40-50%; speaking, 25-30%; reading, 11-16%; and writing, 
about 9%. This statement was in contrast to the results found by the writer.  
In SMA Negeri 11 Banda Aceh learning listening had the smallest time 
portion compare to other skills. Students only spent around six hours to learn 
listening from the total forty hours of English lesson each semester. Teaching 
listening comprehension has long been somewhat neglected and poorly taught 
aspect of English in this high school. Even so, the teacher could not be completely 
blamed. Teachers were unable to teach listening effectively because the available 
facilities are insufficient. 
The unavailability of adequate facilities contributed as one of the reasons 
that students of SMAN 11 Banda Aceh faced hardship in learning listening. Based 
on the respondents’ confessions, the facilities that support learning listening 
process were available but inadequate and not enough for all students. The 
available computers did not function well even some of them were totally broken. 
The screen of the projector sometime turns to purple or yellow which makes 
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students feel annoyed and not willing to pay attention to it. Loudspeaker system 
also did not function well. The output sound produced was unclear.   
Another problem was the limited vocabulary that students had. The 
speaker in listening audio spoke the words the students did not know. Students 
sometimes encountered unfamiliar words which caused them to stop and think 
about the meaning of those words and thus cause them to miss the next part of the 
speech and the following part of the activity. This pause interrupted the flow of 
speech and thus the students missed some essential information. This tendency of 
seizing to listen and concentrate on word by word then decided on its meaning 
impaired comprehension (Underwood, 1989). Underwood also added that failure 
to recognize words can also stem out of students’ inability to segment the word 
out of connected speech. Accordingly, it was important to say that students 
needed to know the vocabulary used in an audio material in order to have a better 
comprehension of it. A student who is familiar with the vocabulary used in a 
listening exercise will have a better performance and consequently better results in 
the activity than one whose knowledge of the vocabulary is limited. 
In the same way, Paralinguistic features such as the accent, noise, rate of 
delivery (speed), pronunciation, and intonation caused students difficulties while 
doing listening exercises. The variety of accents caused difficulties to students in 
listening comprehension since they did not have much exposure to different 
accents. Students experienced this kind of problem because they had gotten used 
to the accent of their own teachers and they were usually surprised and dismayed 
when they find they had difficulty in understanding someone else’s.    
35 
 
Noise is another environmental barrier to comprehension. Interior as well 
as exterior class noise is an obstacle to comprehension. Noise, including both 
background noises on the recording and environmental noises, can take the 
listener’s mind off the content of the listening passage. 
Hayati (2010) reported in the study she conducted that her subjects 
unanimously rated speed of delivery as one of the greatest obstacle to understand 
listening. Faster speech rates, whether computer-manipulated or naturally 
produced, tended to have a negative impact on the comprehension of listeners.  
When the speaker spoke at a rapid speed, it was difficult for them to comprehend 
what was being said, even if the words spoken were the ones they had familiar 
with. Moreover, unclear pronunciation of some speakers was also considered as a 
source of listening problem. Many students thought that unclear pronunciation 
caused much difficulty for them in understanding their English listening lesson. 
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CHAPTER V 
CONCLUSIONS AND SUGGESTIONS 
 
This chapter will be filled with the conclusion of the study accomplished 
and the suggestions suggested by the writer. 
A. Conclusions 
After doing a research in SMAN 11 Banda Aceh, there were some 
conclusions that can be concluded. Conducting this study enabled the writer to 
deduce that there are four factors caused students difficulties in learning and doing 
listening exercises. The first problem is limited time given to learn listening skill. 
They studied listening only twice or three times in one semester that why they did 
not have many opportunities to explore listening skill more. The second problem 
is unavailability of adequate facilities contributed to students’ difficulties in 
learning listening.  
The third factor was the students have limited vocabulary in doing 
listening exercises. They were not able to understand some listening exercises 
because they did not know some key words. Listening passages with known 
words was easier for learners to understand, even if the theme was unfamiliar to 
them. Knowing the meaning of the words might arouse students learning interest 
and lead to a positive effect in listening ability.  In addition, words have more than 
one meaning which got the students confused. 
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The last factor was paralinguistic features such as the accent, noise, rate of 
delivery, pronunciation, and intonation. Students were not familiar with various 
English accents. Most of time, the speakers in audio recording spoke with fast 
speed. The students had difficulties to catch target words. Students could not 
control the speed of the speaker and this caused the greatest difficulty with 
listening comprehension. Equally, background noise added the problem for 
students to listen to the key words.  
B. Suggestions 
After conducting this study, the writer realized there were some issues that 
could be suggested in improving listening learning. First, School should provide 
good facilities for language learning. Hopefully, adequate facilities will improve 
the quality of listening practice.  
Second, students needed to practice regularly and enriched their 
vocabulary mastery. One of the ways that students could do is by looking up 
unfamiliar word on the dictionary. Dictionary leads students to gain good amount 
of words with their meanings every day. In this way, leveraging technology was 
one of the best things to do. Students could either use computer or mobile phone 
by downloading dictionary.  
Equally important, students should learn the different accents in English 
and words’ intonation. The best way to improve intonation is simply by listening 
carefully to a recorded conversation (YouTube is a good place to start).  
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INTERVIEW QUESTIONS 
For students: 
1. How often do you learn listening in a month?  
2. How many hours do you think you should learn listening in a month? Why? 
3. Do you think learning listening is difficult? Why? 
4. What are your problems in learning listening?  
5. Does your school have a good facilitation for learning listening? 
6. If you can give suggestion in order to improve learning listening process, what will your 
suggestion be?  
 
Bahasa Indonesia 
1. Seberapa sering kamu belajar listening? 
2. Menurut kamu, berapa kali pertemuan seharusnya yang dihabiskan untuk belajar listening 
dalam sebulan? Kenapa? 
3. Apakah belajar listening itu susah? Kenapa? 
4. Apa masalah yang kamu hadapi ketika belaja listening? 
5. Apakah sekolah kamu mempunyai fasilitas yang memadai untuk pembelajaran listening/ 
6. Apa saran yang ingin kamu berikan untuk meingkatkan mutu pembelajaran listening? 
 
 
 
 
 
 
 
 
 
 
 
 
For Teacher: 
1. In arranging lesson plan, do you consider to include listening skill in learning English? 
2. Do you have any obstacles in teaching listening? What are they? 
3. How do you teach listening for students? 
4. What do you think the main reason that listening is difficult to teach? Or for students? 
5. What are the best solutions to solve the obstacles in teaching listening? 
 
 
Bahasa Indonesia 
1. Dalam menyusun RPP, apakah Anda memasukkan pembelajaran yang berkaitan dengan 
listening? 
2. Apakah Anda mempunyai kendala saat mengajarkan listening? Apa kendala tersebut? 
3. Jika mengajarkan listening, Bagaimana cara Anda mengajarkan listening untuk para siswa? 
4. Menurut Anda, ada alasan utama yang membuat listening itu sulit?  
5. Adakah solusi untuk kendala yang Anda hadapi saat mengajarkan Listening? 
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